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C O M M O N  C O R E  S T A N D A R D S

Note: For your reference, the list of California Common Core State Standards abbreviations is on the following page.

3.2.2.— California Indian People: Exploring Tribal Regions
In this unit students will explore the natural habitats and natural resources available to California Indians 
that lived where their school is located. They will learn how California Indians managed and used these 
resources, and how they were influenced by their natural region and available resources. First, students 
will be introduced to their local Indian tribal region using detailed wall maps. They will examine artifacts 
and elements of their natural region using colorful and authentic visual aids and read about their tribe 
and their region with illustrated readers. They will conclude by learning how the California Indians shaped 
the landscape to provide sufficient resources to a broad diversity of cultures.

 California Indian People: 
Exploring Tribal Regions

History-Social 
Science Standard 

3.2.2.

Supports
ELA Standard:
Writing 3.2.2.

3
California Education and the Environment Initiative

Teacher’s Edition

California Education and the Environment Initiative
Increasing Environmental Literacy for K–12 Students…  
Because the Future is in Their Hands

TEACH COMMON CORE STANDARDS 
WITH THE EEI CURRICULUM
Created with your needs in mind, this document shows the correlation between the EEI Curriculum and the California Common Core State Standards.  
By teaching the EEI unit lessons in your classroom, you will be simultaneously addressing the Common Core standards depicted in this guide.
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Using the EEI-Common Core Correlation Matrix

The matrix on the front page identifies a number of Common Core standards that are supported by this EEI unit. However, the 
check marks in the matrix do not necessarily signify that the Common Core standards checked will be taught to mastery by using 
this EEI unit alone. Teachers are encouraged to select which Common Core standards they wish to emphasize, rather than teaching 
to every indicated standard. By spending more time on selected standards, students will move toward greater Common Core 
proficiency in comprehension, critical thinking and making reasoned arguments from evidence. Teaching this EEI unit will provide 
opportunities for teachers to implement the shift in instructional practice necessary for full Common Core implementation.

California Common Core State Standards Abbreviations

■ ■■ CCCSS: California Common Core State Standards

■ ■■ L: Language Standards

■ ■■ RF: Reading Foundational Skills Standards 

■ ■■ RI: Reading Standards for Informational Text

■ ■■ SL: Speaking and Listening Standards

■ ■■ W: Writing Standards

Note: Since each Common Core standard includes a breadth of skills, in this correlation, the portion of the standard description that 
is featured in the Common Core Standards and Applications is cited, using “…” to indicate omitted phrases. For a list of the complete 
standard descriptions, please see the Common Core Reference Pages located on page 15 of this document.

A Note about Common Core Speaking and Listening Standards

Many of the EEI units provide various learning structures, materials, and groupings that lead toward students working in pairs or 
small groups to discuss concepts and ideas. This supports the skill in Speaking and Listening Standard 1 “Participate effectively in a 
range of collaborative discussions (one-on-one, groups…) with diverse partners.” With prior instruction in collaborative discussion 
techniques, students can be placed in pairs or small groups to discuss the lesson topics. To aid in teacher planning, the lessons are 
listed below along with their learning structures for whole class, pairs/partners, and/or small groups:

■ ■■ Lesson 1: Whole class, partners/pairs

■ ■■ Lesson 2: Whole class, small groups

■ ■■ Lesson 3: Whole class, pairs

■ ■■ Lesson 4: Whole class, small groups

■ ■■ Lesson 5: Whole class, pairs, and small groups

National Geographic Resources

■ ■■ California Tribal Regions wall map (Lessons 1, 2, 3, and 4)

■ ■■ Natural Regions wall map (Lesson 2)

■ ■■ Political wall map (Lesson 1)
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Unit Assessment Options

Assessments Common Core Standards and Applications

Traditional Assessment

Students use words from a word bank to fill in blanks in 
sentences. Then they write sentence answers to questions 
which ask for explanations or descriptions. They also answer 
multiple choice questions.

L.3.3: Use knowledge of language and its conventions when 
writing…

RI.3.1: …answer questions to demonstrate understanding…

RI.3.3: Describe the relationship between a series of historical 
events…using language that pertains to time, sequence, and 
cause/effect.

Alternative Assessment

Students write a short story describing a day of life in the local 
tribal region long ago. They will discuss the ways in which 
physical geography, including climate, influenced how the 
local Indian nations adapted to their natural environment (for 
example, how they obtained food, clothing and tools).

L.3.3: Use knowledge of language and its conventions when 
writing…

RI.3.1: …answer questions to demonstrate understanding of  
a text…

RI.3.3: Describe the relationship between a series of historical 
events…using language that pertains to time, sequence…

W.3.2: Write informative/explanatory texts to…convey ideas and 
information clearly.

b) Develop the topic with facts, definitions, and details.

Suggestion: For a Common Core enhancement, in addition to 
the criteria described in the Alternative Unit Assessment, give 
students the rubric (Teacher’s Edition, page 31) outlining the 
criteria to help guide and evaluate their writing.
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Lesson 1: Introducing the Local Tribal Region

On a map, students identify the tribal region where their school is located. They 
listen to a description of the environmental aspects of the region, answer questions 
about the region, and write a detailed description of sights, smells, tastes, and 
sounds they might experience there.

California Indian People: Exploring Tribal Regions
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Lesson 1 

Lesson 1

White deerskin dance

Introducing the Local  
Tribal Region
This lesson focuses student attention on the tribal region that corresponds to where they  

live. Various California Indians used the landscape in similar ways. Some aspects of 
culture in this region were the consequence of tradition. Others were strongly influenced by  
the natural landscape.

Students begin the lesson by 
locating their community on a 
political map of California, then 
identifying the local tribal region 
that overlays their community. They 
learn how these regions represent 
places where people share a variety of 
cultural characteristics related to the 
environments that they live in—both 

in terms of physical conditions and 
materials available to them.

The class reads an introduction to 
the students’ tribal region as it may 
have appeared around the time that 
Europeans were first beginning to 
settle in what is now California. They 
record some of the important goods 
associated with this region. They then 

compose a few sentences using vivid 
sensory details to record things they 
might see, smell, hear, or taste if they 
visited these regions. 

Background
The categories describing different 

groups of California Indians today were 
largely the creation of non-Indian  

anthropologists in the early 20th century. 
Although Kroeber, Heizer, and others 
did their best to reconstruct how these 
cultures might have operated when the 
first Europeans arrived in the state, 
they depended on fragmentary records, 
archaeological investigations, and 
memories of contemporary informants 
whose cultures had gone through 
significant changes.

By 1900, the Indian cultures 
throughout the state had been heavily 

influenced by colonization. Their  
populations had severely declined 
due to disease and violence, and 
many groups had adopted new tech-
nologies and beliefs, adapting as they 
encountered other Indian and non-
Indian cultures. It is difficult to really 
know what Indian life was like before 
Europeans arrived on the West Coast.

California Indians speak a 
remarkable diversity of different 
languages. Kroeber used this to define 

the California 
Indian “tribes.” 
It is important 
to recognize 
that his definitions had different 
degrees of resonance with California 
Indians. Today, 11 separate cultures 
consider themselves bands of the 
“Pomo” tribes (using the designation 
for their linguistically-related 
peoples created by Kroeber). In 
contrast, people, such as the “Sierra 
Mono” of central eastern California 
are encouraging use of their own 
term for themselves, Nim.

Heizer and other anthropologists 
grouped California Indians in 
terms of how people used the 
environment. This recognized 
that linguistically diverse people 
who lived in similar environments 
(for example, the Yokuts of the 
southern San Joaquin Valley and 
the Yuki of the Sacramento Valley) 
used habitats in similar ways; and 
linguistically similar people who 
lived in different environments 
(for example, the Coast Miwok and 
Sierra Miwok) used their landscapes 
very differently.

These environmentally-based 
regions were similar to the tribal 
regions presented in this unit. 
Though diverse culturally, the peoples 
of these regions used the landscape in 
similar ways. Some cultural aspects 
were simply born of tradition. But 
others were strongly influenced by the 
landscape. This included the materials 
people used to make homes and tools 
as well as other aspects of culture, like 
how people defined seasonal cycles.

Woman weaving a basket

| Key vocabulary

Tribal region: A region where a 
tribe of California Indians live  
or once lived.

| Learning Objective

Provide examples of ecosystem 
goods and ecosystem services 
that were used by specific 
California Indian nations.

National Geographic Resources
■ ■■ California Tribal Regions wall map

■ ■■ Political wall map

Use this correlation in place of the Procedures on page 38 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word  
Wall Cards to introduce new words to students as 
appropriate. Ask students to write their name in the space 
provided in the Dictionary Workbook. These documents  
are provided separately.

Tip: If Dictionary Workbooks need to be reused from year to 
year, students should not write in them. 

Tip: Word Wall Cards may be used at the beginning, as the 
words come up in the lesson, or as a review at the end.

L.3.4d: Use glossaries or beginning dictionaries…to determine 
or clarify the precise meaning of key words and phrases…

RI.3.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Ask students to think about the people that lived in California a 
long time ago. Ask students to share what they know about the 
people referred to as “Indians” that lived in California a long time 
ago. Explain to students that there are California Indians living in 
the state who still do many of the things that their ancestors used 
to do a long time ago. 

Draw students’ attention to the California Tribal Regions wall 
map. Ask students to name the seven different tribal regions on 
the map. (Northwest, Northeast, North Central, South Central, 
East, Southwest, and Southeast)

Explain that this map shows where different groups of Indians 
lived at around the time Europeans and others were beginning 
to explore and settle California. Tell students that each one of 
these tribal regions is an area where people had many things in 
common, such as food, clothing, and tools. Explain to students 
that there are still California Indians alive today and that, though 
many things have changed (like the kind of houses they live 
in and the clothes they wear), they continue many of their 
important traditions. Tell students that they will be studying 
about how California Indians lived in this area, long before 
California became a state.

RI.3.7: Use information gained from illustrations (e.g., 
maps…)…to demonstrate understanding…

Suggestion: Model how to locate and identify the correct tribal 
region on the California Tribal Regions wall map and their town 
on the Political wall map.
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Procedures Common Core Standards and Applications

Step 1 (Continued):

On the Political wall map, ask students to find the town where 
their school is located, and ask them to use the California 
Tribal Regions wall map to identify the corresponding tribal 
region near where their town and school are located. Tell 
students that this is the area they will be learning about, and 
about people who lived here (Note: These are the tribal names, 
shown in grey, on the wall map.) long ago.

RI.3.7: Use information gained from illustrations (e.g., 
maps…)…to demonstrate understanding…

Suggestion: Model how to locate and identify the correct tribal 
region on the California Tribal Regions wall map and their town 
on the Political wall map.

Step 2

Distribute a Student Edition to each student. Tell students 
to turn to California Connections: Exploring Tribal Regions 
(Student Edition, pages 2–3, 4–5, 6–7, 8–9, 10–11, 12–13, or 14–15 
depending on the local tribal region). Ask students to listen 
carefully as you read about the tribal region long ago, and to 
think about what it might have been like to visit it. Ask them to 
imagine what they might see, feel, hear, smell and taste during 
their visit.

Read aloud the appropriate section of California 
Connections: Exploring Tribal Regions to the class.

L.3.3a: Choose words and phrases for effect.*

RI.3.2: Determine the main idea of a text; recount the key 
details and explain how they support the main idea.

Suggestion: Reread the text, this time having students identify 
the resources that are described and how they are used. (Close 
Reading)

RI.3.3: Describe the relationship between a series of historical 
events…or concepts…in a text, using language that pertains 
to time, sequence, and cause/effect. 

Suggestion: During or after reading the text, have students 
compare the differences in the way the Indians used resources 
back then to how we use the same resources today.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs) and the words in a text to demonstrate 
understanding of the text (e.g., where, when, why, and how 
key events occur).

Step 3

After they have finished reading, have students choose a 
partner to work with. Distribute a Student Workbook to 
each student. Tell students to turn to the Tribal Region 
Information Sheet (Student Workbook, page 2) and work 
with their partner to complete it.

Gather Student Editions.

Collect Student Workbooks and use Tribal Region 
Information Sheet for assessment.

Tip: If Student Workbooks need to be reused from year to year, 
students should not write in them. Some strategies teachers use to 
preserve the workbooks are:

■ ■■ Have students use binder paper or other lined or unlined 
paper

■ ■■ Have students use a sheet protector over the page and write 
with a whiteboard marker

■ ■■ Do together as a class on a projector or chart paper

■ ■■ Project the digital fill-in version and do together as a class

■ ■■ Students use digital devices to fill in the digital version found 
on the website

■ ■■ Make student copies when necessary

L.3.3: Use knowledge of language and its conventions when 
writing…

a) Choose words and phrases for effect.*

RI.3.1: …answer questions to demonstrate understanding of  
a text…

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs) and the words in a text to demonstrate 
understanding of the text…
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Lesson 2: The Local Landscape Long Ago

Students look at maps and identify the natural regions that make up their local tribal 
region, and then answer questions about how the different goods available in the 
tribal region were used to meet people’s needs long ago.

California Indian People: Exploring Tribal Regions

52 CALIFORNIA EduCATION ANd THE ENvIRONmENT INITIATIvE I Unit 3.2.2. I California Indian People: Exploring Tribal Regions CALIFORNIA EduCATION ANd THE ENvIRONmENT INITIATIvE I Unit 3.2.2. I California Indian People: Exploring Tribal Regions 53 

Lesson 2 

Lesson 2

The Local Landscape Long Ago
The towering mountains, baking deserts, cool rainforests, and rolling hills of grass and oaks 

of California offered myriad resources to California Indians. Here, almost every group of 
people had access to a broad diversity of natural habitats and resources.

This lesson connects California 
regions with items essential to the 
livelihoods and cultures of California 
Indians. Through this exploration, 
students learn the intimate 
connection between California 
Indian cultures and each region’s 
landscapes. The lesson begins by 
showing students homes from two 

very different regions: a closed Yurok 
home made of redwood planks and 
a Cahuilla home covered with palm 
fronds. They discuss how these homes 
reflect the physical environment. They 
also learn that these homes reflect the 
materials available where people lived. 
Students then identify the natural 
regions associated with their tribal 

region. They listen to a description 
of one of the natural regions used 
historically by people in their  
local area and identify resources 
associated with it.

Background
California has some of the most 

varied landscapes in North America. 

Here, one can crunch across icy 
glaciers in the high Sierra or traverse 
the parched desert of Death Valley. 
The great diversity of landscapes in 
California contributed to the diversity 
of California Indian cultures.

Before the arrival of Europeans, 
California was thought to host the 
largest population of American 
Indians in what we now know as  
the continental United States. Most 
of these people did not practice 
traditional agriculture. Instead,  
they carefully managed habitats to 
their best advantage.

Thus, a band of Chukchansi 
(Foothill Yokuts) people might spend 
summer gathering bulbs and hunting 
game in the Sierra Nevada. As fall set 
in, they might travel downhill toward 
groves of black oak and manzanita to 
gather acorns and berries. By winter, 
they would move to lower elevations in 
the Central Valley, where rains would 
bring a flush of fresh vegetation and 
abundant rabbits, deer, and other game.

California Indians usually settled 
around rivers. Many groups followed 
drainages up and downstream over 
the course of the year. Following these 
rivers gave groups access to a diversity 
of habitats and reliable access to 
water—an important resource in 
dry California. People in every tribal 
region of California used animals  
and plants associated with river and 
lake habitats (fish, waterfowl, cattails, 
and many others).

Another resource used almost 
everywhere in the state was acorn. 
California has a broad diversity of 
different oaks that flourish in a variety 
of habitats. People who lived in areas 
where oaks did not easily grow, such as 
the Great Basin, often traded for acorns, 
which were easy to store and transport.

The natural 
resources that 
varied between 
regions directly 
influenced local cultures. For example, 
the Cahuilla of the California desert 
based their calendar on the natural 
cycles of mesquite. Meanwhile, along 
the Sonoma Coast, the Pomo would 
only gather shellfish along the coast 
when they saw the elderberry trees  
had open blossoms.

Sierra Nevada grasslands 

Cattails

| Key vocabulary

Natural region: A geographic 
area with similar types of plants, 
animals, climate, and features.

| Learning Objective

Describe how physical geography, 
including climate, affected the 
natural resources (ecosystem 
goods and ecosystem services) 
upon which California Indian 
nations depended.

National Geographic Resources
■ ■■ California Tribal Regions wall map

■ ■■ Natural Regions wall map

Use this correlation in place of the Procedures on page 56 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

L.3.4d: Use glossaries or beginning dictionaries…to determine 
or clarify the precise meaning of key words and phrases…

RI.3.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Spend a few minutes talking about the seasonal weather where 
students live. Is it hot or cold? At what times of the year?  
How much does it rain or snow? (Answers will vary based on 
where students live.)

Project California Indian Houses (Visual Aid #1). Explain that 
these were homes built in the traditional style of California 
Indians from two different tribal regions. Ask students to look at 
these homes and imagine what it would feel like to stand inside 
them. Would it be bright or dark? Hot or cold? Closed or open? 
Prompt students to evoke sensory details in their descriptions.

Share that these homes reflect the weather and resources 
available in the regions they come from. Point to the area 
labeled “Yurok” on the California Tribal Regions wall map 
(in the Northwest Tribal Region). Tell students that the Yurok 
people made their houses out of redwood boards. Explain that 
it was important to build houses out of wood because along the 
northern coast of California it is often cold and raining.

Point to the area labeled “Cahuilla” (Kah-wee–yah) on the 
California Tribal Regions wall map (in the Southeast Tribal 
Region). Tell students that the Cahuilla made their houses from 
palm fronds (the leaves of palm trees). Explain that these houses 
had walls and ceilings that were loose and open, allowing breezes 
to pass through, which made them comfortable for living in the 
hot, dry desert.

SL.3.1: Engage effectively in a range of collaborative 
discussions (…teacher-led)…building on others’ ideas and 
expressing their own clearly.

SL.3.2: Determine the main ideas and supporting details of…
information presented in diverse media and formats, including 
visually…
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Procedures Common Core Standards and Applications

Step 2

Tell the class that in this lesson, they will be finding out how the 
weather, landscape, and native plants and animals of their local 
region shaped the lives of California Indians.

Ask students to name the basic things that all people need. (Food, 
water, shelter [clothes, housing]) Explain that California’s natural 
regions provided all of these things for California Indians. Tell 
students that these people were affected by the areas in which 
they lived. Explain that the weather, as well as the landscape, and 
the types of plants and animals in a place affected the things 
people did. The objects people made and invented in that place 
were also influenced by where the California Indians lived.

 SL.3.1: Engage effectively in a range of collaborative 
discussions (…teacher-led) building on others’ ideas and 
expressing their own clearly.

Step 3

Draw students’ attention to the Natural Regions wall map. 
Review the nine natural regions shown on the map, and have 
students share the names of some animals and plants associated 
with each.

Ask students what natural region (vegetation) makes up most of 
the local tribal region. (Answers will vary based on where students 
live.) After they have identified the vegetation that covers 
a majority of the local tribal region, distribute a copy of the 
California Connections: California’s Natural Regions reader to 
each student, locate the section of the reader that describes that 
area, and read the appropriate section with students.

RI.3.2: Determine the main idea of a text; recount the key 
details and explain how they support the main idea.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs) and the words in a text to demonstrate 
understanding of the text (e.g., where, when, why, and how 
key events occur).

Step 4

Redistribute the students’ individual Student Workbooks. Tell 
them to turn to Natural Features of the Local Tribal Region 
(Student Workbook, pages 3–4, 5–6, 7–8, 9–10, 11–12, 13–14, or 15–16 
depending on the local tribal region). Using the California Tribal 
Regions and Natural Regions wall maps, complete Part 1 together.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs) and the words in a text to demonstrate 
understanding of the text (e.g., where, when, why, and how 
key events occur).

Step 5

After the class has completed Part 1 of Natural Features of 
the Local Tribal Region, ask them to use the section of the 
California Connections: California’s Natural Regions reader 
that they read to complete Part 2 individually. If time permits, 
allow students to share what animals and plants might have been 
useful to the people living in the local tribal region long ago.

Gather the California Connections: California’s Natural 
Regions readers.

Collect Student Workbooks and use Natural Features of the 
Local Tribal Region for assessment.

L.3.3: Use knowledge of language and its conventions  
when writing…

RI.3.1: …answer questions to demonstrate understanding of  
a text…

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs) and the words in a text to demonstrate 
understanding of the text…

Suggestion: This step could be done using small collaborative 
groups. 
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Lesson 3: Making Use of the Local Region’s Resources

Students watch a presentation about how California Indians made boats from 
tule reeds. Then they create a drawing of plant and animal resources used by the 
California Indians from their local tribal region to make other tools and objects.

California Indian People: Exploring Tribal Regions
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Lesson 3 

| Learning Objective

Provide examples of ecosystem 
goods and ecosystem services 
that were used by specific 
California Indian nations. 

Lesson 3

Making Use of the Local 
Region’s Resources
In each tribal region, people created tools to procure the resources they needed for their daily 

lives. They used pine roots to create sturdy burden baskets in northeastern California; along 
the coast, they carved abalone shells into shiny hooks that attracted fish. Everywhere, the things 
people created reflected both what was available and what people needed to procure.

Students begin this lesson by noting 
how California Indians in their local 
region settled near permanent sources 
of water. They then learn how a raw 
material available in many freshwater 

habitats (tule reeds) is turned into a 
finished product (a boat). After this, 
they explore specific items from 
their cultural region and create 
illustrations of specific resources 

associated with these special tools. They 
use information to create a drawing of 
the resources involved in making one 
of the tools made by California Indians 
in their local region long ago.

Background
The material culture of California 

Indians showed remarkable variety in 
regional resources. Tools, as well as 
houses, reflected both the materials 
available and the uses for which they 
were designed.

Cordage and baskets were two items 
created throughout California. Though 
similar in their method of creation, 
these two items directly reflected 
the resources available to California 
Indians. In northwestern California, 
for example, strong, fine threads  
from the leaves of wild iris were woven 
into virtually invisible fishnets that 
could be used to scoop salmon from 
behind dams. Meanwhile, in the cold 
dry scrub of the Owens Valley, people 
used cords made from dried dogbane 
to weave long nets. They stretched 
these nets across large areas to catch 
running jackrabbits. On Tulare Lake, 
people made cordage of tule reeds to 
bind rafts and home frames together. 
Along the coast at Malibu, rubbery 
bullwhip kelp was used to fasten 
boards on ocean-going boats.

Baskets were used extensively 
throughout the state. Pottery and 
stone were used to create some vessels 
in southern California. People in this 
area also made baskets, which could 
be easily carried from place to place. 
Loosely woven baskets were used as 
dishes, seedbeaters, and traps for fish 
and birds. For cooking baskets, people 
in central California tightly coiled 
together several willow branches with 
sedge roots. These would swell when 
wet, sealing the basket and making it 
watertight. After pouring water into 
the baskets, hot stones were added. The 
people kept the stones moving with 
stirring sticks until the water boiled. 
They used the boiling water for tea or 
for making porridge from acorns, pine 
nuts, or grass seeds. Baskets made in 
different environments had different 
uses. A loose willow basket, for 
example, could hold the Pandora moth 

caterpillars that 
cover Jeffrey pines 
every few years. 
These caterpillars 
were savored as food. A small conical 
basket sealed with soaproot glue could 
catch small grass seeds.

From arrows to snowshoes, 
California Indians creatively used 
the materials around them to create 
everything they needed.

Tying tule bundles

Woman pounding acorns

| Key vocabulary

Natural resources: Things that 
people use from nature, like wood 
from forests and water from rivers.

Tool: A device used to help 
accomplish a task, such as an ax 
or hammer.

National Geographic Resources
■ ■■ California Tribal Regions wall map

Use this correlation in place of the Procedures on page 78 of the Teacher’s Edition.

Procedures Common Core Standards and Applications

Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

L.3.4d: Use glossaries or beginning dictionaries…to determine 
or clarify the precise meaning of key words and phrases…

RI.3.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Begin by asking students to recall the names of animals and 
plants from the natural regions found in the local tribal region 
and how people may have used these as food, fuel, and 
building materials.

Tell the class that there is one natural feature that every 
California Indian group used no matter where they lived. Ask 
students what they think it is. (Water, rivers, and lakes) Why do 
they think so? (People need water to live.)

Project Plains Miwok Houses (Visual Aid #2) and explain 
that this shows some of the houses of people who spoke 
a language called ‘Plains Miwok’ who lived around the 
Sacramento Delta and lower Sacramento River. Point out this 
area and the name of these people on the California Tribal 
Regions wall map.

Ask students what they notice about where these villages were 
located. (They were all next to rivers or other water.) Explain that 
people all over California tended to live near rivers, because fresh 
water was so important to peoples’ lives. Ask students to describe 
what the houses are made out of. (Wood) Explain that people 
tended to settle where there was wood and other materials that 
could be used for shelter.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs)…to demonstrate understanding…

SL.3.2: Determine the main ideas and supporting details of…
information presented in diverse media and formats, including 
visually…and orally.

SL.3.3: Ask and answer questions about information from a 
speaker, offering appropriate elaboration and detail.

SL.3.6: Speak in complete sentences…

Suggestion: Have students “think, pair, share” to recall names of 
animals and plants and how people may have used these as food, 
fuel, and building materials.
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Step 2

Share that, in addition to the water, the California Indians 
used many animals and plants that lived in and around the  
rivers and lakes in the tribal regions, such as fish, birds, 
willow, cattails, and reeds.

Tell students that tule reeds are long, round, hollow-stemmed 
plants that grow in shallow fresh water throughout California. 
Explain that California Indians used tule reeds for many 
things. Point to the inset pictures on the California Tribal 
Regions wall map. Explain that the Pomo and Tachi boats 
pictured were made out of tule reeds, and the Chumash, 
Yokut, and Pomo homes were thatched with tule reeds.

Project the Making a Tule Boat (Visual Aids #3–13) presentation.

As you project the last visual aid in Making a Tule Boat (How 
Did You Do?, Visual Aid #13), make sure students understand 
that just as the tule reeds went through a many-step process 
to become the final boat, each object pictured went through 
many steps to go from a raw material to a finished product. 
Explain that the willow branches were cut, sized, soaked, and 
woven into the basket; the rabbit was captured, the skin was 
made into long strips and then these were woven together 
into the blanket; flickers (birds) were captured and plucked; 
their feathers were stripped, drilled, then woven together with 
cord into the headdress.

RI.3.3: Describe the relationship between a series of historical 
events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, 
sequence, and cause/effect.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs)…to demonstrate understanding…

Step 3

Distribute the Student Editions and tell students turn to 
Tools Made by California Indians of the Local Tribal 
Region (Student Edition, pages 16–17, 18–19, 20–21, 22–23, 
24–25, 26–27, or 28–29 depending on the local tribal region). 
Read aloud the tool descriptions while students locate the 
tool being described in the illustration on the facing page.

Redistribute the students’ individual Student Workbooks. 
Tell them to turn to California Indians in the Local Tribal 
Region Drawing (Student Workbook, page 17). Read the 
instructions at the top of the page. Explain to students that 
they will draw one of the tools made by the Indians that lived 
in their local region long ago in the center of the page, and 
pictures of the natural resources that were used to make that 
tool around the outside.

Tell students to turn to Important Resources for California 
Indians in the Local Tribal Region (Student Edition, page 30,  
31, 32, 33, 34, 35, or 36 depending on the local tribal region). 
Explain that the photographs show the important natural 
resources used by the local  California Indians to make tools. 
Tell students to use the details in the photographs to help 
them draw and label the resources that they will include in 
their drawings.

RI.3.1: Ask and answer questions to demonstrate 
understanding of a text, referring explicitly to the text as the 
basis for the answers.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs)…to demonstrate understanding…
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Step 4

Give students the remaining class time to finish their 
drawings. Have them label all parts of their drawing with  
the names of the artifact they chose and the natural 
resources used to make it.

Gather Student Editions.

Collect Student Workbooks and use California Indians in 
the Local Tribal Region Drawings for assessment.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs)…to demonstrate understanding…
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Lesson 4: Living in the Local Region Long Ago

Students read about the uses of a winnowing tray and learn how another tool 
made by people from the local tribal region was used. They then write a paragraph 
describing what it would be like to use this tool if they were a California Indian living 
in their local region long ago.

California Indian People: Exploring Tribal Regions
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Lesson 4 

Lesson 4

Living in the Local Region 
Long Ago
California Indians created a myriad of tools to extract, harvest, transport, and consume  

the resources they needed. Some relocated with seasonal cycles, following the life cycles  
of plants and movement of animal populations in their area.

Knowing when to be in a specific  
place was critical for California 
Indians to maximize their gathering 
of resources—from the fall swarms of  
brine flies of Mono Lake to the win-
tering geese of the San Francisco Delta.

In this lesson, students explore 
how one of the objects they illustrated 

in the last lesson was used to harvest, 
transport, or consume California 
resources. They begin by reading a 
piece that follows a Paiute woman 
who is gathering pine nuts. This 
provides an example from which 
they create their own vivid stories 
of extraction and processing using 

objects illustrated in Lesson 3. This 
allows them to build and deepen their 
knowledge of California Indians’ 
connection with the local landscape.

Background
California Indians were able to 

flourish by intimately interacting 

Family near reed house

with the landscape to procure the 
resources they needed.

California Indian cultural 
practices encouraged the renewal 
and abundance of certain animals 
and plants. The Maidu, for instance, 
had a ban on hunting during deer 
breeding season. The Pomo did not 
harvest shellfish during the time of 
the year most susceptible to red tides. 
Northwestern salmon ceremonies 
prohibited fishing at the beginning 
of a run, allowing many fish to 
swim upstream and spawn. People 

would move from place to place as 
the supplies of various resources 
increased or decreased. The harvest, 
transport, and processing of goods 
was an important part of the way 
California Indians interacted with the 
landscape. Perhaps the best example 
of this, throughout the state, is the 
use of acorns. Often, when an oak tree 
began to drop nuts, people would burn 
under the tree to clear away leaf litter 
and kill pests that might be present. 
They would gather acorns in the 
fall using conical “burden baskets” 

and then store 
them for up to a 
year in storage 
baskets placed in 
granaries. The nuts were then hulled 
and the bitter skin rubbed off using 
a rough winnowing basket. After 
the nutmeat was pounded into flour, 
it was sorted in a winnowing tray. 
Finally, the fine flour was carefully 
placed in a leaf-lined depression made 
in sandy soil.

Water was poured slowly through 
the flour, leaching out the bitter tannins. 
After the flour was no longer bitter, the 
people cooked or dried it for later use.

From harvest and transport to 
final preparation, the use of acorns 
involved many different kinds of 
tools. There were sticks to dislodge 
acorns from branches and stirrers 
to keep rocks from burning the 
bottom of a cooking basket. There 
were burden baskets for collecting 
and winnowing baskets for sorting. 
Rather than spend most of their time 
cultivating oaks to produce acorns, 
people invested their time mainly 
in processing the nuts. By intensely 
processing bitter—even poisonous 
raw foodstuffs—California Indians 
were able to consume many things 
that would otherwise be inedible or 
even dangerous to their health.

Girl sorting acorns

Consume: To use goods produced 
by nature or people.

Extract: To take something from  
its surroundings, such as metal 
from rocks.

Harvest: (verb) To catch or gather 
food or supplies, such as fish, 
crops, and timber.

Transport: To move people and 
things from one place to another.

| Key vocabulary

| Learning Objective

Explain how local Indian nations 
adapted to their natural environ-
ment so that they could extract, 
harvest, transport, and consume 
natural resources (ecosystem 
goods and ecosystem services).

National Geographic Resources
■ ■■ California Tribal Regions wall map

Use this correlation in place of the Procedures on pages 120–121 of the Teacher’s Edition.
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Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

L.3.4d: Use glossaries or beginning dictionaries…to determine 
or clarify the precise meaning of key words and phrases…

RI.3.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Redistribute the students’ individual Student Workbooks 
and the Student Editions. Have students look at the drawings 
they made in the last lesson on California Indians in the 
Local Tribal Region Drawing (Student Workbook, page 
17) and the rest of the artifacts pictured on Tools Made by 
California Indians from the Local Tribal Region (Student 
Edition, pages 16–17, 18–19, 20–21, 22–23, 24–25, 26–27, or 28–29 
depending on the local tribal region). Tell students that they 
will now be learning how California Indians used some other 
tools to harvest, transport, or consume natural resources.

RI.3.7: Use information gained from illustrations (e.g., maps, 
photographs)…to demonstrate understanding…

Step 2

Tell students that the first tool they will be learning about 
is called a winnowing tray. Point to the “East” inset on the 
California Tribal Regions wall map and to the Paiute 
winnowing tray (above the seedbeater). Tell students that the 
Paiute people lived in many regions of California, mainly in the 
Northeast, the East, and the Southeast tribal regions. Explain 
that the winnowing tray was a very important tool used by 
these people.

Tell students to turn to Using a Paiute Winnowing Tray 
(Student Edition, page 37). Read the story together as a class.

RI.3.2: Determine the main idea of a text; recount the key 
details and explain how they support the main idea.

RI.3.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

RI.3.7: Use information gained from illustrations (e.g.,…
photographs)…to demonstrate understanding…

Suggestion: Have students read the story silently to themselves 
before reading as a class. Ask students to write down a prediction 
of what the word “winnowing” means before reading and 
discussing the story as a class. Then, have them revise their 
definitions after the discussion.
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Step 3

After reading the story, ask students how it might have felt 
to be gathering and processing pine nuts long ago, using the 
winnowing tray. Ask them to imagine the cold frost on the 
ground, sticky pine sap, hot coals, and other sensory details, as 
they consider the use of the winnowing tray.

Call students’ attention to the questions written on chart 
paper. Ask the class each question and call on students to 
answer. As they answer, write their answers on the chart paper. 
Then weave the answers together into a simple paragraph on 
the board, so that students have an example for the activity in 
Step 5.

■ ■■ What natural resource did Paiute people collect with the 
winnowing tray? (Pine nuts)

■ ■■ How did Paiute people harvest pine nuts? (Boys climbed 
into trees to help shake cones down. Men used long hooks to 
knock down cones.)

■ ■■ How did Paiute people transport pine nuts? (Women 
gathered the cones in baskets and brought them back to 
where they lived.)

■ ■■ How did Paiute people consume pine nuts? (The nuts were 
toasted and the shells were cracked and removed. They were 
ground into sticky flour. This was cooked into a hot mush in a 
basket and eaten with finger.)

RI.3.1: Ask and answer questions to demonstrate 
understanding of a text, referring explicitly to the text as the 
basis for the answers.

RI.3.3: Describe the relationship between a series of historical 
events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, 
sequence, and cause/effect.

Suggestion: Have students work in groups to come up with 
answers, and have the students write their answers on sentence 
strips. Place the strips on the board to form a paragraph.

Step 4

Explain to students that they will now read about how the 
people used another tool to collect resources in the local 
tribal region long ago. Tell students to turn to Hunting and 
Gathering Resources in the Local Tribal Region (Student 
Workbook, page 18, 19, 20, 21, 22, 23, or 24 depending on the 
local tribal region). Read the instructions and about the tool 
with the class and answer any questions students have.

RI.3.2: Determine the main idea of a text; recount the key 
details and explain how they support the main idea.

Step 5

Tell students to complete their story, using sensory details, 
about what it would be like to use this tool, in the space at the 
bottom of Hunting and Gathering Resources in the Local 
Tribal Region. Explain that they can use any information in 
their Student Workbook or Student Edition to help them. 
Tell students to use the paragraph written on the board (about 
the winnowing tray) as an example.

Give students class time to complete this task.

Gather Student Editions.

Collect Student Workbooks and use Hunting and 
Gathering Resources in the Local Tribal Region for 
assessment.

L.3.2: Demonstrate command of the conventions of standard 
English capitalization, punctuation, and spelling when writing.

W.3.3: Write narratives to develop real…events using effective 
technique, descriptive details, and clear event sequences.
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Lesson 5: Changing the California Landscape 

Students view a presentation and predict how the life and activities of California 
Indians changed the environment. They draw illustrations showing ways Indians 
changed their local tribal region. Students then discuss how these changes resulted 
from actions taken by California Indians.

California Indian People: Exploring Tribal Regions
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Lesson 5 

Lesson 5

Changing the California 
Landscape
Like all people, California Indians left a mark on the landscape. Their methods of pruning, burning, 

building, hunting, and gathering had a significant influence on the natural regions in which they 
lived. The chaparral and grasslands in California provide the most dramatic evidence of this.

The chaparral yielded many 
medicinal plants and hardwoods 
that were useful for tools and torches, 
but its dense foliage made travel 
and hunting difficult. Controlled 
burns in the chaparral opened up 
areas for hunting and kept the plant 
populations healthy. California 
Indians burned much of California’s 

chaparral prior to the arrival of 
Europeans, resulting in a spread of 
grasslands in areas of the state.

In this lesson, students consider 
how the use of the tool they wrote 
about in Lesson 4 influenced the  
environment. Students then discuss 
how certain animal and plant  
species were affected by the practices  

of California Indians. They create  
illustrations showing ways people in  
their tribal region changed the land-
scape and influenced the environment.

Background
Current archaeological and  

genetic evidence supports the idea  
that California Indians can trace  

Grasslands

their roots to migration into the 
Americas from Asia. Experts dis-
agree about the dates of their first 
arrival, but there is clear evidence 
that by about 9000 BCE, bands of 
humans were hunting throughout the 
region. Around this time, many of 
the large mammals that once lived 
here, such as mastodons, went extinct. 
Humans hunting these animals may 
have contributed to these extinc-
tions. Artifacts suggest that people 
lived primarily from hunting big game 
until about 6000 BCE, when evidence 
shows increased dependence on plant-
derived foods.

At about 2000 BCE, evidence 
shows distinct cultures arising in 
different regions. This period is 
when anthropologists believe that 
the development of the distinctive 
California Indian cultures of historic 
times began. It is thought that many 
central California Indian cultures 
(like the Yuki) arose uniquely from 
Paleolithic settlers. This corroborates 

migrate: To travel from one  
place to another, often as part  
of a seasonal cycle.

Settle: To make a home in a  
new community or area.

traditional origin stories that 
emphasize details regarding local 
animals, plants, and landscape, in 
contrast to origin tales (like those of 
the Yurok) that feature an epic journey.

From spearing mastodons to cutting 
branches for baskets, people changed 
the landscape through their activities. 
By historic times, California Indians had 
developed sophisticated systems that 
shaped the environment to produce  

the materials  
they needed.

Grasslands 
offered California 
Indians a wide variety of useful goods, 
and they expanded these areas by 
seasonally burning chaparral and other 
habitats. Consequently, grasslands 
covered more of the land during pre-
contact times than they do today.

California Indian cultural practices 
emphasized the sustainable production 
of useful resources. While digging 
bulbs, the soil was aerated and young 
bulbs were replanted. Salmon runs 
were allowed to pass for several days 
before people began fishing, allowing 
the salmon population to replenish. 
People tended patches of California 
Indian tobacco and basket-making 
plants, like sedges. This management 
assured that those resources useful to 
people would continue to be available 
in future years.

| Key vocabulary

Salmon

| Learning Objective

Explain how the California 
Indian nations affected  
the natural systems where  
they lived.

Use this correlation in place of the Procedures on pages 136–137 of the Teacher’s Edition.
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Vocabulary Development 

Use the Dictionary Workbook and the vocabulary Word Wall 
Cards to introduce new words to students as appropriate.

L.3.4d: Use glossaries or beginning dictionaries…to determine 
or clarify the precise meaning of key words and phrases…

RI.3.4: Determine the meaning of general academic and 
domain-specific words and phrases in a text…

Step 1

Redistribute the students’ individual Student Workbooks. Tell 
them to turn to Hunting and Gathering Resources in the Local 
Tribal Region (Student Workbook, page 18, 19, 20, 21, 22, 23, or 
24 depending on the local tribal region). Select several students 
to read aloud the paragraphs they completed in Lesson 4.

After they have shared, facilitate a class discussion using the 
following questions:

■ ■■ Were there always people in the place we now call 
California? (No)

■ ■■ When the first people arrived in California thousands of 
years ago, what kinds of things do you think might have 
been different from today? (There were fewer people, or no 
people; there were different animals and plants living here 
and in different locations than they are now; there were no 
roads, freeways, or towns like there are now.)

Tell students that people were not always a part of the California 
landscape. Explain that scientists called archaeologists agree that 
people were in California by about 10,000 years ago. They came 
up with this date by finding out how old the objects were that 
people left behind, like spear points or the remains of campfires.

Explain that it is thought that the first people to come 
to California came from Asia to hunt large animals like 
mammoths (long-tusked relatives of elephants) that no longer 
live here (are extinct).

Explain that these people changed the landscape wherever 
they went by hunting, gathering, building fires, and making 
shelters. Tell students that, like all people, California Indians 
used the resources around them to live, and in doing so, 
changed the environment.

L.3.1: Demonstrate command of the conventions of standard 
English grammar and usage when writing or speaking.

RF.3.4: Read with sufficient accuracy and fluency to support 
comprehension.

SL.3.1: Engage effectively in a range of collaborative 
discussions (one-on-one, in groups, and teacher-led) with 
diverse partners…building on others’ ideas and expressing 
their own clearly.

SL.3.6: Speak in complete sentences when appropriate to 
task and situation in order to provide requested detail or 
clarification. (See grade 3 Language standards 1 and 3 for 
specific expectations.)
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Step 2

Explain to students that they are going to look at pictures of 
and listen to some information about a few natural resources 
that have been part of California for a long, long time. Tell them 
to listen to the information that you read about each resource. 
Explain that after reading about each resource, you will be asking 
them a question. Tell students to raise their hands if they think 
there was more of this resource after people arrived in California, 
or keep their hands down if they think there were fewer or less 
of the particular resource. Then show the answer on the next 
visual aid. Repeat with each resource in the presentation.

Project the More or Fewer (Visual Aids #14–39) presentation.

When the presentation is concluded, ask students, “How did 
people change California long ago?” (There were fewer  
of some resources and more of others, depending on what people 
did and what resources they needed and used.)

RI.3.3: Describe the relationship between a series of historical 
events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, 
sequence, and cause/effect.

SL.3.3: Ask and answer questions about information from a 
speaker, offering appropriate elaboration and detail.

Step 3

Project Before and After (Visual Aid #40). Ask students to 
describe the changes to the landscape as shown in the two 
pictures. (In the “Before” picture, mountains are covered with forest 
and chaparral. There is a river with many salmon in it. A bear is 
fishing. There are trees and vegetation all over the river. You can 
barely see a deer antler hidden behind one of the trees.)

(In the “After” picture, most of the land is covered with grass, with 
only a few patches of forest and chaparral visible. Show a tree 
that has recently been cut back. Many rabbits, quail, and deer are 
visible in the grass and meadows. Tule huts with smoke coming 
out of them sit next to the river. There is a net [weir] across the 
river with salmon caught in it. A controlled fire is burning one of 
the remaining patches of chaparral in the distance.)

As a class, discuss their ideas regarding ways that their local 
region looked before and after California Indians settled in 
the area. Again, ask students: “When the first people arrived in 
California thousands of years ago, what kinds of things do you 
think might have been different from today?”

RI.3.3: Describe the relationship between a series of historical 
events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, 
sequence, and cause/effect.

SL.3.3: Ask and answer questions about information from a 
speaker, offering appropriate elaboration and detail.

Step 4

Tell students to turn to People Changing the Landscape 
(Student Workbook, pages 25–26). Ask them to draw before 
and after pictures similar to the ones on display in Before and 
After, showing how the environment of their region may have 
looked before and after the California Indians settled there. 
Tell students to use any information they have learned about 
their local region and the people that lived here long ago 
to help them to write captions under their illustrations. Give 
students class time to complete the task.

Collect Student Workbooks and use People Changing the 
Landscape for assessment.

RI.3.3: Describe the relationship between a series of historical 
events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, 
sequence, and cause/effect.

W.3.2: Write informative/explanatory texts to examine a topic 
and convey ideas and information clearly.

Suggestion: Students can make an artifact from their local tribe 
and prepare a short oral presentation on what resources were 
used to make it, how they made it, and what might happen if that 
resource was no longer available to the tribe.

Unit Assessment
Refer to the introduction pages at the front of this document for information regarding the Traditional and Alternative 
Assessments for this unit and their Common Core correlations. 
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California Common Core State Standards Descriptions

Language Standards
■ ■■ L.3.1: Demonstrate command of the conventions of standard English grammar and usage when writing or speaking.

■ ■■ L.3.2: Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when writing.

■ ■■ L.3.3: Use knowledge of language and its conventions when writing, speaking, reading, or listening.

a) Choose words and phrases for effect.*

■ ■■ L.3.4: Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading and 
content, choosing flexibly from a range of strategies.

d) Use glossaries or beginning dictionaries, both print and digital, to determine or clarify the precise meaning of key words 
and phrases in all content areas. CA

Reading Foundational Skills Standards 
■ ■■ RF.3.4: Read with sufficient accuracy and fluency to support comprehension.

Reading Standards for Informational Text
■ ■■ RI.3.1: Ask and answer questions to demonstrate understanding of a text, referring explicitly to the text as the basis for  

the answers.

■ ■■ RI.3.2: Determine the main idea of a text; recount the key details and explain how they support the main idea.

■ ■■ RI.3.3: Describe the relationship between a series of historical events, scientific ideas or concepts, or steps in technical 
procedures in a text, using language that pertains to time, sequence, and cause/effect.

■ ■■ RI.3.4: Determine the meaning of general academic and domain-specific words and phrases in a text relevant to a grade 3 
topic or subject area. (See grade 3 Language standards 4–6 for additional expectations.) CA

■ ■■ RI.3.7: Use information gained from illustrations (e.g., maps, photographs) and the words in a text to demonstrate 
understanding of the text (e.g., where, when, why, and how key events occur).

Speaking and Listening Standards
■ ■■ SL.3.1: Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher-led) with diverse 

partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.

■ ■■ SL.3.2: Determine the main ideas and supporting details of a text read aloud or information presented in diverse media and 
formats, including visually, quantitatively, and orally.

■ ■■ SL.3.3: Ask and answer questions about information from a speaker, offering appropriate elaboration and detail.

■ ■■ SL.3.6: Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. (See grade 3 Language standards 1 and 3 for specific expectations.)

Writing Standards
■ ■■ W.3.2: Write informative/explanatory texts to examine a topic and convey ideas and information clearly.

b) Develop the topic with facts, definitions, and details.

■ ■■ W.3.3: Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and 
clear event sequences.
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